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Abstract 
This study investigated Iranian EFL teachers’ classroom management orientations and their relationship with teachers’ individual 
differences and contextual variables. Three hundred male and female EFL teachers filled in the Attitudes and Beliefs on 
Classroom Control inventory and a personal information questionnaire. The results showed that teachers’ classroom management 
orientations were not related to their age, gender, experience, and school type. However, teachers’ educational level and the 
district of school location were related to only instructional management, implying that teachers’ with MA degrees and those who 
worked in unprivileged areas were found to be less interventionist and less controlling teachers.   
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
In spite of its importance and complexity, classroom management suffers from a bad reputation among scholars and 
is not given enough focused attention in teacher training (Emmer & Stough 2001; Everstone & Weinstein, 2006; 
Tal, 2010). Management refers to the issues of supervision, refereeing, facilitating, and even academic discipline 
and accordingly, classroom management is “the actions teachers take to create an environment that supports and 
facilitates both academic and social emotional learning” (Everstone & Weinstein, 2006).  A more comprehensive 
definition for classroom management considers classroom management as a Meta-Skill that is the integration of 
cognitive perceptions (proactive, ecological-systemic, and leadership-oriented), self-regulation skills, and 
interpersonal relationships with students and colleagues (Tal, 2010). In addition  
classroom management is perceived as a cyclical process that includes advanced planning, 
implementation, assessment during implementation, and final evaluation that takes into account factors 
related to children and their environment, intended to bring about progress in the activities carried out for 
the learning and emotional well-being of the children in the class (Tal, 2010). 
Wolfgang (2005) conceptualized a model in which classroom management strategies are classified into three 
levels: interventionist, non-interventionist, and interactionalist. According to Wolfgang (2005) interventionist 
teachers believe that students will learn appropriate behaviors when their behavior is reinforced by teacher-
generated rewards and punishment. They also believe that teachers should exercise a high degree of control over 
classroom activities. Non-interventionists, on the other hand, contend that students have an inner drive which needs 
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to find its expression in the real world. Consequently, non-interventionists advocate that students should be allowed 
to exert significant influence in the classroom.  They also suggest that teachers should be less involved in adjusting 
students’ behaviors. Interactionalists are another group who believe that appropriate behaviors are the result of 
students’ interaction with outside world of people and objects. Unlike the interventionists and non-interventionists, 
inteactionalists suggest that students and teachers must share responsibility for classroom management. 
 
1.1. Classroom management in EFL classes  
Classroom management is the main concern of the teachers, especially those who have not yet begin their career 
teaching career. As Everstone and Weinstein (2006) state classroom management is one of the most serious 
challenges that students and novice teacher’s face. When foreign language classroom management is added to the 
issue, the situation becomes even more uncertain (Fowler and Sarapli, 2010). 
In an ideal EFL classroom the priority is given to establishing an effective environment for communication rather 
than discipline, order, or control. Although these elements can contribute to create effective learning environment, 
they should not be the primary concern of an EFL teacher. The major task of an EFL teacher is to manage time and 
materials, create communicative needs, and involve students in attractive classroom activities (Brown, 2001). 
Teachers must prevent problem behaviors before they exhibit rather than solving them after they appear in the class.  
Besides, they should attempt to act as a manager or facilitator to provide students with opportunities to speak, to act, 
and to learn effectively (Richards & Rodgers, 2003). 
Harmer (2007) believes that if EFL teachers want to manage their classroom effectively, they have to be able to 
handle a range of variables including the organization of the classroom space, organization of the classroom time, 
and whether the students are working on their own or in groups. Moreover, the teacher should consider how s/he 
appears to the students, and how s/he uses the most valuable asset-his/her voice. Another key factor in EFL 
classroom management is the way an EFL teacher talks to students, and who-teacher or student- talks most during 
the lesson (Brown, 2001). 
An inexperienced EFL teacher always receives advice from colleges on the different ways of establishing a 
satisfactory relationship with English learners that happens always almost during training and in the very first weeks 
of teaching. Rivers (1981) offers a summary of what every good EFL teacher discovers through experience. She 
believes that “these hints may save the new [EFL] teacher from some uncomfortable experience” (Rivers, 1981). 
These hints include establishing a good working atmosphere, keeping the class actively involved, detecting the 
potential nuisances, and keeping faith with the students. 
In a seminal work on this issue, Fowler and Sarapli (2010) examined the expectations of English language 
teaching students and attempted to answer the question that: what is the best method of classroom management that 
will be effective both for students and teachers in an English language teaching setting? The base of their study was 
the assumption that “a well-maintained classroom helps teachers sustain good relationships with their students; 
additionally, organization and better instruction is also evident in this type of setting” (Fowler & Sarapli, 2010). 
Based on the results of their study it was found that effective classroom management is equally as important to ELT 
students as to teachers. Students expected their teachers to be on time and scheduled, prefer a rather strict classroom, 
and want to know that they are valued and respected by their teachers.  
Teacher is the central point in EFL classroom management factors circle. Being a good teacher affects the 
effective classroom management both emotionally and effectively. There are too many roles for a language teacher 
to play in the classroom; authority figure, leader, knower, director, manager, counselor, and guide (Brown, 2001). 
Besides, teachers can have roles as friend, confidante, and even parent. One or some of these are prominent at times 
depending on the country the teacher is in, the school or institution, type of the course, and makeup of students. EFL 
teachers like any other teachers have to play multiple roles simultaneously.  In order to do this, they should know 
themselves, their limitations, their strengths, their likes and dislikes, and finally they should accept that they are in 
class to be many things to many different people (Brown, 2001; Grookes, Graham & Chadron; Craig, 1991).  
Despite educators’ concerns with the nature of classroom learning environments, a few studies have investigated 
the role of teachers’ knowledge or practices of classroom management in creating positive learning environments. 
Brown (2001) believes that the main step in the succession of practicalities for the language classroom is to grapple 
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classroom management which includes a series of factors including how to physically arrange the classroom, 
teaching style, classroom energy, and class size. Understanding the variables of classroom management would help 
one to sharpen the teacher’s skills as a language teacher (Brown, 2001). 
Research shows that the outcome of EFL programs in Iran is not satisfactory considering communicative skills of 
Iranian graduates. This has urged many researchers to scrutinize the EFL curriculum (Rahimi & Nabilou, 2009). 
Although there is an abundant body of research on certain parts of the curriculum such as methodology and teaching 
materials, the issue of classroom management in English classes has been taken for granted. Therefore, the current 
study seeks answers to the following questions: 
 
1. Is there any relationship between EFL teachers’ classroom management orientations and their individual 
differences (age, experience, gender, and educational level)? 
2. Is there any relationship between EFL teachers’ classroom management orientations and the contextual variables 
(school type and district)? 
2. Methods 
2.1. Participants 
Three hundred EFL teachers participated in this study. The sample were selected through stratified random sampling 
based on Krejcie and Morgan’s (1970) formula with confidence level of 95% (margin of error = 5%) among 1000 
English teachers who worked in 8 districts of the capital city, Tehran. Of the sample 184 (61.3%) were female and 
116 (38.7%) were male teachers.  
 
2.2. Instruments  
Two instruments were used in order to gather data for this study: a personal information questionnaire to make a 
profile of demographic variables and the Attitudes and Beliefs on Classroom Control (ABCC) Inventory.  
 
2.2.1. Personal information questionnaire 
    In order to make a profile of demographic variables including, gender, age, teaching experience, level of 
education (AA, BA, and MA), type of school (private, public) and location of the school (privileged, unprivileged), 
a personal information questionnaire was used. 
 
2.2.2. The Attitude and Beliefs on Classroom Control (ABCC) Inventory 
   The Attitudes and Beliefs on Classroom (ABCC) Inventory was used to measure teachers’ classroom management 
orientations (Martin, Yin, & Baldwin, 1998). ABCC is a 26-item inventory composed of three subscales that address 
components of classroom management including instructional management (14 items), people management (8 
items), and behavior management (4 items). Instructional management dimension includes monitoring seat work, 
structuring daily routines, and allocating materials. The people management dimension pertains to what teachers 
believe about students as persons and what teachers do to enable them to develop. The third dimension, behavior 
management, includes providing feedback, commenting on behavior, and giving directions. Examples of items 
include: During the first weeks of class, I announce the classroom rules and inform students of the penalties for 
disregarding the rules (instructional management); I allow the students to select their own seats (people 
management); and when students behave opportunity, I provide a reward of some kind such as points toward a party 
or free time (behavior management). Respondents indicate on a 4-point, Likert-type scale (Describes me very well, 
Describes me usually, Describes me somewhat, Describes me not at all), how well each item describes their beliefs 
concerning classroom management.  
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  The adaptation process of the ABCC inventory to Iranian context included translation and back translation and 
reliability studies. In order to assess the reliability of the ABCC Inventory Cronbach's α coefficient was computed 
and turned out to be .71. 
 
3. Results  
 
3.1. Classroom management, age, and experience  
Correlation method was used to find if classroom management was related to teachers’ age and experience. The 
result showed that neither components of classroom management were related to teachers’ age and experience (table 
1).  
 
Table 1. Correlation matrix 
 
 Variables  1 2 3 4 5 
1 Instructional management  1 .597** .502** .058 .081 
2 People management   1 .417** .067 .079 
3 Behavior management     -.012 .050 
 4  Age     1 .871** 
 5  Experience      1 
 ** Correlation is significant at the 0.01 level. 
 
3.2. Classroom management, gender, school type, district and level of education  
A 4-way MANOVA was conducted in which the three classroom management orientations served as the dependent 
variables and teachers’ gender (2 levels), school type (2 levels, private and public), district of school location (2 
districts, privileged and underprivileged), and teachers’ educational level (3 levels, AA, BA, and MA) acted as the 
four independent variables. Preliminary assumption testing was conducted to check for normality, linearity, and 
univariate and multivariate outliers. Homogeneity of variance-covariance matrices was assessed by Box’s M Test of 
Equality of Covariance Matrices (Box’s M=102.046, F= .860, p=.841>.001) implying that the observed covariance 
matrices of the dependent variables are equal across groups. Levene’s test of Equality of Error Variances showed 
that the assumption of equality of variance for dependent variables was not violated.  
The results from the Multivariate tests table suggested that there was no statistically significant difference 
between male and female teachers and those who worked in private and public schools on the combined dependent 
variables. However, there was a statistically significant difference between teachers with educational level and the 
district of school location on the combined dependent variables. Table 2 reports the multivariate F values (Wilks’ 
Lambda) for the significant analyses. 
 
Table 2. Multivariate F values for the significant analyses  
 
Effect Value F Hypothesis df p 
Partial Eta 
Squared 
Educational level .887 5.535 6 .000 .058 
District  .956 4.252 3 .006 0.44 
 
In order to examine the results for the dependent variables separately, the results of Tests of Between-Subjects 
Effects were checked. Using a Bonferroni adjusted alpha level of .017, (Tabachnick & Fidell, 2007) the only 
difference to reach statistical significance was instructional management (table 3).  
 
 
 
47Mehrak Rahimi and Fatemeh Asadollahi / Procedia - Social and Behavioral Sciences 31 (2012) 43 – 48 M. Rahimi, F. Asadollahi / Procedia – Social and Behavioral Sciences 00 (2011) 000–000  
 5 
Table 3-Tests of Between-Subjects Effects 
 
 
Source 
 
Dependent Variable 
Sum of 
Squares df 
Mean 
Square F p 
Partial Eta 
Squared 
Educational level  Instructional management 1173.490 2 586.745 12.183 .000* .081 
People management  486.199 2 243.099 3.684 .026 .026 
Behavior management  82.108 2 41.054 .355 .701 .003 
District  Instructional management 616.338 1 616.338 12.797 .000* .044 
People management  313.559 1 313.559 4.751 .030 .017 
Behavior management  482.820 1 482.820 4.178 .042 .015 
 
Pairwise comparison among 3 groups of teachers according to their educational level revealed that MA teachers 
reported lower levels of instructional management (m=60.30, SD=7.41) in comparison to AA (m= 66.73, SD=8.12) 
and BA holders (m=64.10, SD=6.67), implying that they are less controlling and interventionist in their classroom 
management approaches. This implies that higher educational level makes teachers less controlling and 
interventionist in their classroom management approaches.   
Comparing the means of teachers who worked in privileged and unprivileged areas with regard to their 
instructional management also revealed that teachers in unprivileged areas had lower mean (mean=62.47, SD=7.53) 
in comparison to privileged teachers (mean=64.79, SD=6.96) suggesting that they were less controlling and 
interventionist in their classroom management approaches.  
   
4. Discussion 
The aim of the present study was investigating the relationship among Iranian EFL teachers’ classroom management 
orientations, their individual differences, and the contextual variables. 
The findings indicated that gender was not related to classroom management orientations meaning that Iranian male 
and female EFL teachers do not differ in their classroom management orientations. This finding disapproves what 
literature has reported about the difference between male and female teachers’ classroom management and that 
males are more controlling, authoritarian, rigid, impersonal, assertive, and aggressive than their female counterparts 
(Martin & Yin, 1997; Martin & Yin, 2003).  
Moreover, age and experience were not found to be related to classroom management orientations. It means that 
older and more experienced teachers are not necessarily different in managing their classes and “longevity in the 
teaching profession alone does not necessarily influence the extent to which a teacher exercises influence over 
classroom procedures” (Ritter & Hancock, 2007, p. 1212). 
 
It was found that teachers’ education was related to classroom management orientations, implying that higher 
education makes teachers less controlling and interventionist. This is in contrast with other study’s that certification 
is not related to classroom management (Hoang, 2009). However, it shows that graduate EFL programs are 
successful in developing student-centered approaches of EFL teachers.   
 
Besides, the results showed that school type was not related to classroom management orientations. Although it 
is documented that in public schools disciplinary problems, including talking, leaving seats without permission, 
passing notes, poking and hitting other students, making sarcastic and hostile remarks and so forth are still annoying 
problems (Elam & Rose, 1995) due to larger average class size in public schools (Chen, 2007), EFL teachers who 
worked in public schools did not show any difference regarding their classroom management orientations in 
comparison to their colleagues who worked in private schools. Although Iranian EFL teachers found to be more 
effective in private schools (Rahimi & Nabliou, 2010), more research is required to shed light on why they have the 
same classroom management orientations.    
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Moreover, the results showed that the district of school location was related to classroom management 
orientations, implying that teachers who worked in less privileged areas of the city, tended to be less controlling and 
interventionist. This finding is to some extent in accordance with the finding of Martin and Yin’s (2003) 
examination of classroom management differences between teachers in rural settings and those in urban settings, 
implying that regarding people management -in Martin and Yin’s (2003) study- and instructional management in the 
present study, rural and less-privileged district teachers tended to be less controlling and interventionist.    
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